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Drama in the classroom!
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A little booklet of ideas for using drama and 

the mantle of the expert approach
by 

Sheli Blackburn




Introduction

This booklet includes different ways of starting a mantle, or moving on to a new ‘episode’ in your story. It provides some examples and suggests ideas to try.  It is important to remember that the best strategy to use in any situation is the one that feels right for you and your children. Personalising the learning is important so parallel classes may end up moving in different directions through their story. 
 Be prepared for the children leading the discussion or learning in a direction that you may not have considered. Their ideas may be better! The important thing is that they feel like they have ownership and expertise. You are not always their teacher, but one who works and learns with them. If you feel unprepared for the way they are taking you, finish the ‘episode’ and pick it up again when you are ready (or have the resources you need).
Creating ‘tensions’ (dilemmas, disasters, challenges) in your mantle can take the story back in the direction you wanted. Tensions will stimulate the children’s emotions, which can lead to heated debates and some ‘grown-up’ decision making. It is at these times that you will probably notice some amazing discussions taking place, with some very adult reasoning. 

This booklet starts with some drama strategies that could be used, with some examples of how they have been used. The last pages in this booklet are an attempt at an explanation for one of the many mantles that I have done.

Finally, you don’t need to be an expert – just brave enough to try things out. The nature of enquiry based learning means that you cannot always be prepared for what might happen, but for me that is the exciting bit! The more you experience teaching in this way, the better prepared you are for thinking creatively on your feet. I hope that you find the same buzz in your classroom as I have during the past four years – from the children and their parents! 



Ways of ‘dropping in’ to your drama
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These could be

· Imaginary – teacher uses a prop or fingers to have a conversation

· Paired – another adult/child has the conversation with the teacher (this could be as fly on the wall or jumping in time.

· Answer phone message – this could be done on a mobile that has a voice recorder ( more authentic) or through a recording program on the computer like textease. It could also be recorded on a tape player (an old style one is best) which sits next to a phone and is the ‘answering machine’. Video messages also work well if you have a volunteer to record them. If it is a book character leaving the message, use a program like textease to record the voice onto a picture of the character.
Phone calls work well with devil’s advocate or when you have a request from a client that you don’t want to play in role at that point e.g. a famous person, a fairytale character, a company like the BBC.
Devil’s advocate

This will evoke an emotional response from the children, which will enable them to express their opinions and reasoning. It can be used during a phone call e.g

‘I’m sorry, we can’t help, we don’t know anything about Bengal tigers we are elephant specialists...Yes, I’ll ask my colleagues, but I’m sure the answer will be no. Tigers are very dangerous’

‘We can’t help. I think you should just let the polar bear be killed.’

 It also works well before decision alleys to  e.g.

I know most of you think that … but what if …

Suggesting that an employee is sacked is also another way of using devil’s advocate. Prepare the employee first, making sure it is a confident child. Use two children if you are concerned about singling someone out. The employee should have the opportunity to explain things from their point of view, which could change opinions once again. This helps children understand points of view.
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Fly on the wall   
You say ‘I wonder what we would hear if we were a fly on the wall. Let’s imagine that we are …’  

You can use yourself / a TA /children in role here as a freeze frame or acting out a small part. I have used it to model some skills e.g. the children observed Jaqueline Wilson mindmapping an idea for character names and thinking out loud traits that could be associated with that name. Fly on the wall is useful when you want the children to find out a piece of information that they wouldn’t normally be privy to. For example, seeing another employee steal/destroy something, or seeing a character in a different light – like the giant at home with his wife.
It can also be used to observe an employee being reprimanded, a conversation between employees with an important piece of information, somebody doing something they shouldn’t etc.

Letters and packages 
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Letters and parcels are a good way to start a mantle, move the drama on or create a tension without being in role.

These can be ready in the ‘in-tray’ in the office or delivered at a key point. A fax machine is also a good way of receiving information. Memos can be posted on notice boards. They are a good way to teach something that the children need reminding of (something they have forgotten to do) e.g.
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Emails displayed on the IWB are also effective. If you want to make this authentic, use the 
prt scr button  when you have your email page on, then paste the picture in textease. You can easily blank out existing names etc and add your own on top. This is useful if you wanted to receive emails from fictional characters e.g. jackhorner@plumpudding.com 
Parcels could be an artefact, a present, a useful resource to help the employees – or a mystery! They could start discussions like ‘Why have we been sent this?’ 

 



    ‘What do we do with this?’

‘What do we need this for?’ etc
It could also be something that is needed for the drama e.g. new cameras for the digital art company.
An artefact/object
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This can be brought in at the start of an ‘episode’. It could be things like 

· A bag / briefcase / suitcase found in a specific place

· An item on loan from a museum (in a box, with gloves and instructions not to handle without them)

· An item found on an archaeological dig

· A diary
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This artefact can 

· Cause a dilemma e.g. keep it / return it 

· Need further investigation e.g. historical artefact

· Be some kind of clue to a mystery e.g. map, code

This could also be as simple as a company logo that has been vandalised or needs updating, an old fashioned book/video that needs recreating or a packet of seeds. A suitcase packed with inappropriate clothing for the destination could be used as a problem solving activity.
Meetings
The teacher, a TA or a confident child (in an official role in the company) can call a meeting for the whole class to attend in order for a decision to be made.  Meetings enable information to be shared with the whole group and allow a group decision to be made about a situation facing them e.g. through decision alley.  They allow children to adopt a collective role, which can help less-confident children. 
 Meetings used at the start of a drama can be an efficient way of creating roles or focusing on a problem. 

E.g. ‘Good morning detectives, I have called you together today because
 something very serious has happened in fairytale land.’
They can also be used for presenting things, like security camera pictures they have found or safety rules they have created.

Incident reports

These can be shared in meetings. After filling in an incident report, the children involved in a situation share what they saw. This again helps them to understand different points of view. It can lead to decisions being made about the incident, and what to do to make sure it doesn’t happen again. 

An example

When an employee got an electric shock for dangerous work with electrical wires, it was first thought that she should not be allowed to return to work. After hearing from other people involved, and the employee (who needed her job to feed her family!) it was decided that she should undergo thorough training. This led to a training manual being created.  
Teacher in role

This involves the teacher adopting some features of a character, in particular the language used in a certain situation or thoughts about the setting being explored in the drama.  It can be used alongside a number of other teaching strategies, such as hot-seating, meetings, etc.  The role can be simply established and signalled by use of a prop, for example, a scarf to suggest a pirate, an apron or by different language use.  Sometimes a change of dress brings authenticity to the role and adds excitement for the children.

You may need to demonstrate a role more than once, stepping out of role to reflect upon it, in order to get children to take the work seriously.  The advantage of working in role is that it allows the teacher to model appropriate language, challenge children’s ideas and move a drama on, without necessarily stopping the drama. It can also help children to understand that there may be an alternative, or unexpected explanations for behaviour.
An example

‘When I put on this jacket/hat/beads I will become Mrs Mason, manageress at the zoo’.
Once in role you can deliver an emotional/factual/informative message to develop the drama. 

e.g. ‘I’m so upset with the Icy Transport Company. They promised that they would help and they’ve let me down …’
‘Thank you so much for coming to see me today. I will do my best to tell you all that I know about our polar bear …’

Teachers could also act as an antagonist to a situation (thus creating a tension). Children involved should be prepared for this as you will be a different person to the one they usually see. This can be achieved by saying to them beforehand things such as ‘Sometimes I will become another character, one who isn’t as nice as I am…’

 Examples of antagonism:
· Blaming someone for a serious event, such as the death of an orang-utan or the theft of an important company object
· Being an outsider / rival trying to start a conflict within the company

· A very dissatisfied customer
Drawing
Children sit in a circle. A verbal description of a place/object is given whilst it is being drawn on large paper/the floor. This also works well with blankets and objects – a landscape / scene can be built up quickly. For example green sheets, boxes and wooden elephants can represent an elephant rescue centre. As a contrast, you can make simple props to represent a circus and chained elephant.  This could also be done to compare polar bears in the zoo and in the wild. 
Allowing the children to stand up one at a time to share their thoughts about a representation can enable deeper understanding of a situation, or contrasting situations. When I have used this before, it has led to some fruitful report work. The children worked in small groups as news reporters, then prepared news stories which were filmed at the two different settings.

‘As you can see behind me, we have the distressing scene of an elephant changed 
to the railings at the national circus. He is swaying from side to side because he is distressed. Now over to our reporter at ARC, where the elephants are enjoying 
some deserved rehabilitation….’
Drawings can also be prepared beforehand. For example, drawing a polar bear lying down can enable the children to see how big these creatures are and allow them to take measurements. This can be done through the context of the story e.g. a very sick animal needing to be moved.

I have used drawings as collaborative work, where the children map out the place that they work. The photo shows the children mapping the premises at KORC (Kinabatangan Orang-utan Rescue Centre). It led to decisions being made about how to improve the site, to care for the arriving orang-utans.  




Doing this as STARS (Space Transportation and Restoration Specialists) allowed the children to determine a range of rooms and departments within the company building. We subsequently became the employees in most departments – including the canteen! Exploring these different roles enabled many curriculum areas to be covered, thus allowing us to remain within the company for a long period of time.
The news

An event has unfolded that your company can do something about. The teacher can show the newspaper clipping, video footage or just describe the event (the former are obviously more powerful). These could be real or imaginary events. For example, I have used footage of failed rocket launches during a space mantle. These have been the reason that our company as been chosen over NASA to create new space transportation!
Decisions can be made about whether to chase the client for work (lends itself to persuasive phone calls, advertising and letter writing). Alternatively, a request could come straight away for help, through a phone call or someone in role. Coming into class as ‘Professor Potts’ (a scientist furious with NASA’s incompetence) engaged the children immediately. 
News clips and videos are powerful resources because they are visual and add authenticity. You can often find things that will complement your non-fiction based mantle. For example, when we were the orang-utan rescue centre I found news clips about kick-boxing orang-utans, which became the basis of our story, and also the return of orang-utans from Thailand to Borneo. These fitted perfectly with the story. The children were briefed that these were actual events, outside of the drama.
 Alternatively, you could create your own news. This works well with fictional mantles such as fairy stories and legends. 

Disasters / destruction / theft
One way in is to have something important in the company stolen or destroyed. For example, when we arrived at work at the chocolatier, we found that it had burned down. This was used to explore a range of PSHE related activities, such as fire and electrical safety. Setting up a room with fire hazards enabled the children to take photographs, which in turn led to safety posters, manuals and procedures. These situations can also lead to witness statements, incident reports and potential firing of employees. 

Having a safe in the office area can also lead to tensions through theft. When important documents / money / recipes are stolen, security systems needed rethinking. This can lead to security cameras and employee cards being created.  
 Other examples of disasters could be:
A child is stuck in the chimney at number 12 …  (Victorian)

The Miro reproduction art collection has been stolen from the gallery…

The secret formula / golden chalice has been stolen from the laboratory / church …

Something terrible is going to happen to our ship/company/animals (flash forward). This could be used to explore events leading up to historical events such as why the Titanic sank and why Henry married Katherine Parr.
The safe has been broken into and our secret recipe stolen …

A bear has attacked an employee at the zoo!
Broken sat-nav (how on earth are we now going to find our way to…?)

The trailer has been stolen / been involved in an accident. How are we going to move this bear now?
The company’s values can be explored here. Safety procedures can be drawn up or company protocol written.  
Discovery / inventions
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Could be used alongside artefacts, teacher in role, newspapers or videos e.g. 
· A new fabric has been invented – will it be good enough? 

· Nasa have failed again to launch their rocket. We need a new design.
· A new creature has been spotted in the Amazon rainforest …
· A new Egyptian tomb has been uncovered

Starting from stories
Read a story with an issue or a dilemma to the class. You could then drop into the story in a number of different ways. For example, 

KS1

Frog Belly Rat Bone: Have a treasure box delivered (science, growing plants)

Recycle Michael: Start with problem - a pile of junk can’t be collected, something else will have to be done.

The tower to the sun  : Phone call from grandpa. He wants to see the sun – can we move buildings? (moving vehicles)

Percy the park keeper: 

The Gruffalo: A wildlife company wants to film a new creature that has just been discovered in the Amazon rainforest

Tiddalik:

Going on a bear hunt:

KS2

Scrapman

Ideas for use within the drama

Jumping in time (flashback, flashforward) 

This is useful to use when you need to teach (model) something e.g. ‘Can you remember the time when Sally went into the polar bears cage and got hurt and we all had to have that that training with Lisa? Let’s think back.’ You can then use teacher in role and start enthusiastically e.g.

‘Hello there trainee zoo keepers, my name is Lisa and I’m here today
to help you with some health and safety training …’
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Flash forward can be used to give the children a goal or direction if they are finding it hard to make a decision, or if you want them to work towards a certain goal e.g. ‘Let us flash forward six months and become a fly on the wall in the zoo manager’s office, where the manager is on the phone.’ 
‘Oh that’s great … he’s hunting on his own, fabulous …  yes, I’ll let the polar bear keepers know that you’re still observing him. How long will you stay for … two more months you say, that’s great…Ok, thank you for letting me know...’

Jumping in time can also help the children refocus on something that happened before, which perhaps caused a particular event e.g. flashback to the day the company burned down. It can also be used to jump forward in time, to see the consequences of an action. It is effective for getting children to focus on consequences of actions rather than on the action itself.  It can encourage reflection and discussion.

Freeze-frames

Freeze frames can be used to explore many emotional situations. It can help the children understand the difference between emotions commonly used (happy and sad) to more powerful ones. For example, children can freeze frame the disappointed / disgusted / angry reactions of zoo visitors when they see a sick animal. The teacher could take around an imaginary camera and click the best ones, then show the photographs (the children still in freeze frame) to the rest of the class. Sometimes it is profitable to have a sequence of freeze frames to show an event occurring e.g. children arrive at zoo (excited) children see polar bears ( adoration ) polar bears fight (shock). 
Freeze-frames can also be used as the basis for thought tracking. 

 Sometimes the children can work together as a large freeze frame - a tableau. This could enable them to show the same emotion in different ways e.g. a group of visitors at the zoo reacting to the polar bear groaning in pain. Tableaux are also very useful for exploring different character’s actions, reactions and responses in fictional and historical events.

Freeze frames can also be used in soundscapes. The children all think of what their character / role would do and say in a situation. They unfreeze (but stay in the same position in the room) and speak/make noises as the teacher walks past them, then freeze frame again when the teacher moves on. This can be used to explore the different reactions to crowds, amongst other things. 

An example
I have used this with the children all becoming workers in Tudor times. They chose their own roles and worked in small groups or pairs to come up with their soundscape. They were asked to create at least 5 seconds of sound. When asked, they all froze their frame until I walked past. The milk maid made sloshing noises as she milked, two ‘men’ made sawing noises, others spoke to one another etc. 
Soundscapes

Children work in groups, often with musical instruments and other objects, to represent something using sound. For example, in a rich Victorian family home the children would recreate typical noises and phrases that could be heard. This is a useful way to compare past and present. 
Conscience (or decision) alley

The class create two lines facing each other.  One child in role as a particular character walks down the ‘alley’ between the lines.  The class voice what they think both for and against a particular decision or action which the character is facing, acting as his or her conscience. Alternatively, they could say what they think of the character or what should happen to the character at that point. I get all the ‘fors’ on one side and the ‘againsts’ on another, then give them the opportunity to change their minds at the end. 
For conscience alley, the child in role listens to his or her conscience before making a decision about the course of action to take. For decision alley, the child in role just walks down and listens to the statements made. Sometimes you can let them respond. The majority vote makes the decision. 
Conscience alley can be manipulated to fit your needs. If you are unsure of the outcome and need it to go a certain way, then use a TA or yourself as the character. I use decision alley to go with the majority vote when I don’t mind what the outcome is.

Conscience (or decision) alley is a means of exploring a character’s mind at a moment of crisis and investigating the complexity of the decision he or she is facing.
Thought tracking

Stopping at a key point, such as an issue/dilemma, ask a child / adult to freeze-frame the action / emotion. Thought tracking involves the rest of the class contributing ideas as if they were speaking the thoughts of this character. They could do this by standing up one at a time, touching the character on the shoulder and speaking their thoughts. Alternatively, you could use this as an opportunity to express thoughts, opinions or emotions about the character.  
This is a good technique for creating and then examining the private thoughts of characters at particularly tense moments of a narrative.
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Mime
Children work with actions rather than words to convey the personality of a character and their emotions.  The mime might be realistic or be slowed down to accentuate aspects of the movement.  This is a good strategy for establishing whole-group drama and for building an appropriate atmosphere for the work.  It gives children time to think about their roles and the kinds of language they might use. 
Hot-seating

Hot-seating involves the whole class in asking questions of someone in role as a character, who sits on the ‘hot-seat’. The questions can be prepared beforehand
‘If you were to meet a polar bear, what would you ask it?’
 or improvised (this relies on familiarity with the character and the hot-seater’s confidence in answering the questions). 
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 Hot-seating enables children to explore the thoughts and feelings of a character.  It can also help them find out the rationale behind an event (why did you stop eating?) or the character’s motivation or reasoning for doing something (maybe they did something bad or good). It is also a good way of exploring gaps in the mantle (a child would have to be prepared well for this though).
Some examples
Teaching assistants or other members of staff can be used effectively in the hot seat. For example, our headteacher has played Henry VIII and Samuel Pepys in the past. Teachers have acted in role as famous people like Grace Darling; animals like baby bear; visitors, like a plantation worker from Ghana. TAs have played characters like Maid Marion’s lady in waiting and Juliet Capulet. You may just want someone in role as a member of the public or a company employee, reacting to a certain situation.
Interviews (an adapted version of hot-seating)
One or more children are in role as a character being interviewed on the tv or at a press conference. The teacher could be in role as the ‘translator’, repeating all the questions asked (though I don’t ever repeat the answers – I only do it to give the hot-seaters time to think).
 Depending on the children, you could act as the hot-seater’s agent/ representative/ carer. That way you can respond to any inappropriate questions with remarks such as ‘No comment’ or ‘ My client will not be answering that question’ etc.
Having at least three children can enable weaker children to experience the feelings of hotseating, even if they don’t say much. I would still call this ‘Interview with a polar bear’ – the polar bear is represented by three children.
Forum theatre
A small group act out a scene while the rest of the class watch them.  The class work as directors of the group, for example, asking them to act or speak in a different way, suggesting that a character might behave differently, questioning the characters in role, or suggesting an alternative interpretation of what is happening.  Forum theatre allows an incident or event to be seen from different points of view.  The opportunity to investigate different perspectives makes this a very useful strategy for examining alternative ideas.

Paired improvisation
Pairs are given roles or agree them for themselves.  They begin a dialogue on a signal, making the conversation up as they go along.  Use this strategy to get children into drama quickly. You can ask for volunteers to repeat their dialogue to the class.

Role on the wall  
One or more characters are selected from a story and their outlines drawn on large sheets of paper.  The space around the outline can be filled with thoughts or comments made by other characters and the space inside the figure can be used to capture the character’s own feelings at significant moments in the text.  This can be used to create a focus on the difference between external views of a character and the way that he or she sees him or herself. It works very well before hot seating as it allows children to explore characters in depth.
For example, you could have opinions of the polar bear in the zoo from the perspective of the crowd and the polar bear. They could then be interviewed or put in the hot seat.
Often I will photograph a child who has become the freeze frame for thought tracking (or thought shower). I stick the photo in the middle of large paper, then put this on the door asap after the lesson. This gives children who were not confident to speak the opportunity to write their ideas. Also, some children might have reflected further and will write extended ideas on the paper. 
Role on the wall could also be used to show ‘What we know’ and ‘What we would like to find out’. 


Ceremonies (I think most useful in historical/religious contexts) 
Ritual / rhythmic language is developed and used to mark a notable event (e.g. a motto or ritual phrases used at things like christenings or weddings etc.) The children come up with the words to mark a particular event in the story. If the event reoccurs (e.g. naming ceremony for new baby orang-utans) then the ritual is repeated. Ceremonies often help children deepen their commitment to the drama. It could for example, be as simple as holding a ceremony where everyone has passed an exam, or a ceremony to accompany a historical burial.
Telephone conversations
This involves pairs of children improvising a telephone dialogue between two characters at a problematic moment in the narrative.  Variations might include the teacher speaking as one character while the rest of the class, in turn or when ready, speak as the other character.  Telephone conversations are a simple way of focusing on important dialogue so that the whole group are aware of how two characters are communicating.  Once the conversation has been held it can not only be discussed but also fed back into drama to influence subsequent events.



Videoconferencing
Videoconferencing is a useful tool for asking an expert. This could be done within the school, with a teacher or pupil in role. Preparing questions beforehand (If we could talk to him, what would we ask the prime minister / Queen / head of the WWF?)

Other useful drama / speaking and listening techniques

Photographs – children sketch their ‘photo’ of an event. This can also be used with a security camera capturing an event. A ‘camera’ can be created with a clipboard and paper. The pencil sticking up from the clip could be the shutter.
Babble gabble – 1 minute to say all you know about an event / retell a story etc to your partner or the class
Jigsawing - Children start off in home groups. Using a numbered heads approach, each child in the home group is given an aspect of a topic to research.

 

Children (from each of the home groups) working on the same aspect come together to research their common question.  They become the expert group for that particular aspect of the topic.
 

Children now return to their home groups to share their findings and to complete the jigsaw.
 

This activity encourages collaborative learning and stresses the importance of working together.  The home groups depend for their success on each member bringing back as much as they can from the expert groups.
Rainbowing - As jigsawing but each child is given a coloured card in their home group. You then group children by colour to share information. 

Envoying – Start in home groups. Having discussed their own ideas or completed their own piece of research, each group sends an "envoy" to share their ideas or information with another group.
  

The envoy may be 

· chosen by the group 

· pre-selected and notified by the teacher 

· selected by the teacher but only notified immediately before being sent.
To ensure fairness, the teacher may choose to use a numbered heads approach for selecting the envoy. 

 

Before sending their envoy, each group must ensure that s/he is well prepared.  NB: It is the responsibility of the group to prepare the envoy.  If the group is not aware who the envoy will be, the onus is on them to ensure that every member fully understands what is to be shared.
  For other strategies, such as snowballing, think pair share, talking partners etc try: 

 http://www.brainboxx.co.uk/a3_aspects/pages/ThinkingTALK.htm  or
http://schools.norfolk.gov.uk/index.cfm?s=1&m=1146&p=412,page&id=263 
An example of how I have planned for a mantle

Subject matter that both the children and 

I will enjoy learning about:

 Endangered species - Orangutans

(I’d been to Borneo, the children wanted to learn about animals)


An idea for an authentic company:

KORC – Kinabatangan (a river in Borneo) Orangutan Rescue Centre


Which parts of the NC could possibly be covered?

English (non-fiction) – letters, explanations, recounts and reports, persuasive writing,

ICT – multimedia presentations, email, research, word processing skills
Science – main objectives from SC2 

Geography – maps, journeys, weather, climate, global issue – endangered species

DT – feeding platforms

Art and design – logo, sketching (photographs)


How can it start?
Graduate veterinary surgeons are asked to support volunteer workers at KORC.
(The children had just completed an enquiry about the rare Fen Raft Spider and I had turned this into ‘final dissertation’. They all passed their degrees and we had a graduation ceremony. This was inspired by an assembly that our headteacher had done on the spider. The children were interested and I knew I could make it fit with our endangered animal mantle.)


Some tensions
As you read, think about the drama techniques that might have been used.


Persuading Professor Trafford to come to Borneo – this was not planned! It came about because one child refused to go. He said that he didn’t want to be away from his family for too long and that he would rather go to Alaska and look after polar bears. All the other vets/conservationists wrote very persuasive letters and he finally agreed to join the trip on a trial basis!)

Getting passports and visas in time.


Rescuing kick-boxing orang-utans from Thailand – an established volunteer at the company went on holiday just before we arrived, saw this ‘circus act’ and sent an emergency email.

Gaining public support – getting it on the news


Persuading the Thai government to donate money – letters were written, but the Thai Government said that our case should be presented in person and KORC should prove that they can care for the creatures.
Preparing KORK for the additional animals – new feeding platforms and medical care rooms needed.

Getting the orang-utans back to Borneo safely – persuading airline companies to help

Getting the orang-utans back to full health – nutritious food supplements needed


Orang-utan dies – volunteer worker blamed. Autopsy needed to establish cause of death.

Health checks needed for all orang-utans  Fact sheets needed for new volunteers so mistakes are not made again 
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Money is running out – obtaining funding for KORC to continue

Many NC areas were covered that were not planned. For example, the children designed their own nutritious orang-utan snacks (quite like healthy muffins – soft on the orang-utans broken teeth!) They also made fund-raising boxes (a variation on packaging). 
Most non-fiction writing genres were covered. We learned some things by our mistakes, for example, our letters were not clear or persuasive enough for the Thai Government, so we had to present ourselves to them and prove our company’s worth. A lot of ICT objectives can be refreshed as well as learned during mantles.
Some ideas!

This is just a few of the other companies my class have been in the past:

S*T*A*R*S – Space transportation and restoration specialists. This lasted a term

     A

     R

PHOTO – Photo-art lasted one week. We had been commissioned to create Hockney style art for a new restaurant in London. 
Safeguards – private detective agency (used for history and geography)
A.R.C  - Asian elephant Rehabilitation Centre. This lasted half a term. I do an endangered animal theme each spring and the children do a project on an animal of their choice for homework.

F.A.B – Fairytale advice bureau – solvers of all sorts of problems in fairytale Land

Chadbury’s – a great chocolate company used mainly in maths for data handling.

Childerwood Nature Park – another maths based one that covers shape, space and measures as well as lots of calculating.

Seahorse Production Company – rivals of BBC Schools. Were asked to recreate a poor poetry video for schools. We then branched out when we were asked to create a new reading scheme to complement ORT.
Stardust Production Company – created fiction books and films about space

MPC -asked to create a music video for Chris de Burgh’s ‘A spaceman came travelling.’ Another year we were asked to create television adverts (animations).
Sculpt - created the successful elephant sculpture trail in Norwich. Were then commissioned to create a smaller one for Diss. They created a hot air balloon trail. (English, geography and art)



Some basic differences between topics and a mantle – please add what you think. I’d love to know your thoughts! 
Topics – start from a theme. Planning often involves creating a mindmap with connections being made between subjects where possible. Planning is well thought out with cross-curricular links and stages that build on previous learning experiences. The teacher knows where it is going – it is teacher led.

Mantles – curriculum areas are covered that will help the enquiry question to be answered. To maintain authenticity tenuous links are not made – if things don’t fit they are taught elsewhere, possibly through a mini mantle. The children direct the learning and there are many directions that can be taken. Choices and decisions are made. You may not do all the activities that you planned, but will do many that you didn’t plan for.  Many life skills are naturally included.
Any comments / thoughts / observations  made by children, staff, parents or anyone would also be much appreciated!

Thanks,

Sheli

sheliblackburn@hotmail.com 
Memo 


From:  the stockroom 


Can you make sure that you have written down exactly how many parts you need as we didn’t understand the last orders.


                                                     Thanks, George 
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